2021-22 BONNER PROGRAM ANNUAL REPORT
Bonner Program & Institutional Self-Assessment

The Bonner Program aims to create positive impact in three areas—student development, community
partnerships, and campus infrastructure and culture for community engagement. Since its initial creation
in 1990, the Bonner Program has continued to develop frameworks and supporting tools, resources, and
work with campuses to achieve excellence in these areas. This instrument — the Self-Assessment Tool for
Bonner Programs and Campus-wide Institutionalization — is designed to highlight important indicators
of a high-quality, comprehensive Bonner Program and a campus-wide infrastructure for community
engagement. As part of that, the tool addresses the roles and functioning of centers. The instrument is
designed to provide campus administrators who build and manage the Bonner Program and other civic
engagement initiatives with a benchmarking tool that can ensure quality and guide planning.

The tool was first developed in 2005 and revised in 2012 and again in 2017-2018 to reflect emerging
research and cutting edge practices and remains the same this year. The content overlaps with (and in
some cases are informed by) other nationally recognized rubrics for civic engagement, such as those
developed by AAC&U, Campus Compact, and Campus-Community Partnerships for Health, as well as
Barbara Holland, Andrew Furco, and Marshall Welch (NIIICE). More specifically, this instrument
incorporates components that are tied to the frameworks and required activities of the Bonner Program
and identified as best practices. With five levels for each indicator, it supports a developmental
perspective and can help to identify next stages for progress. In 2022, we have also integrated several
items from the Project Here Institutional Assessment Tool, in which Foundation staff participated as co-
authors, which gauge important dimensions of the institution’s work on diversity, equity, inclusion, and
anti-racism. In 2022, the tool includes 55 items.

The Bonner Foundation encourages campus and Bonner Program staff complete this self-assessment as
part of the annual report process. You can then draw on it to set and review goals in a letter to the Bonner
Foundation. This ongoing process helps ensure that the Foundation can tailor its campus support and
resources to meet the needs of campus programs and centers. Your responses serve as a reference point
for ongoing conversations with you and others on your campus about the next steps and stages of program
development, management, and strategic direction of the Bonner Program and your broader campus’s
work in civic engagement and education.

To complete the tool, we encourage Bonner Program administrators to involve other key stakeholders, as
relevant by category. Gathering input from students, faculty members, community partners, and key
administrators, may be done in short meetings focusing on a subset of items. For example, consult with
faculty to complete the items in the curricular category or with students to complete the items pertaining
to student development. Consult with students and student affairs colleagues regarding their perceptions
of items related to student support services, curriculum, and degree programs. Consult with colleagues
across units for items pertaining to institution-wide collaboration and work.

We suggest that you first print out and review the contents of the Self-Assessment Tool. Use the
Summary Grid (below) to record your responses and notes.

If you choose to submit your assessment, please do so using this SurveyMonkey form: https://
www.surveymonkey.com/r/22BonnerSelfAssessment.

Thank you!
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AREA AND INDICATORS

LEVEL

NOTES

Part 1 — Program and Center Infrastructure

1

Bonner Program Staffing

2

Reporting & Governance

Effective Coordinating Center

Appropriate Center Staffing

Dedicated Budget & Resources

Campus-Wide Definition & Language

Formal Strategic Plan

Alignment of Community Engagement with
Institutional Goals

9

Staff Development

10

Center Leader Institutional Positionality

Part 2 - Program Management

11

Effective Recruitment

12

Program Retention

13

Student Accountability Structures

14

BWBRS Administrator & Student Usage

15

Federal Work Study Management

16

Appropriate Financial Supports

Part 3 — Student Development & Leadershi

P

17

Developmental Model

18

Integration of Common Commitments

19

Developmental Structures & Pathways

20

Mentoring & Advising

21

Training, Education, & Reflection

22

Management and Meeting Structures

23

Student Leadership Opportunities

24

Student Engagement in Capacity Building
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25 | Campus-wide Student Engagement

Part 4 — Structured Bonner Cornerstones

26 | Orientation

27 | First-Year Trip

28 | Second-Year Exchange

29 | Junior-Senior Capstone Projects

30 | Senior Presentation of Learning

31 | One-on-One Meetings

Part 5 — Community Partnerships

32 | Effective Developmental Partnerships

33 | Partners as Co-Educators

34 | Partner Communication and Management

35 | Partner Evaluation

36 | Capacity Building Projects

37 | Inclusive Partnerships with Nonprofits and
Civic Entities

Part 6 — Curricular Integration

38 | Academic Courses and Connections

Faculty and Staff (Personnel) Recruitment,

39 Hiring, and Advancement

40 | Faculty Support and Engagement

41 | Community Voice and Engagement

42 | Community-Based and Policy Research

43 | Faculty Development Opportunities

44 | Faculty Promotion, Rewards, and Tenure

45 | Integrative Pathways

46 | Degrees Tied to Civic Engagement

47 | Relevant, Inclusive Curriculum

Part 7 — Campus-wide Infrastructure

48 | Campus-wide Evidence and Support for
Community Engagement
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49

Collaboration Across Campus Units

50

Awards and Recognition

51

Public Relations and Visibility

52

Comprehensive Center Web Presence

53

Inclusive Student Support Services

54

Appropriate Acknowledgment of History

55

Institutional Benchmarking & Policy Review
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2021-22 SELF-ASSESSMENT TOOL:
THE BONNER PROGRAM AND CAMPUS-WIDE
INSTITUTIONALIZATION OF COMMUNITY ENGAGEMENT

CATEGORIES AND INDICATORS OF HIGH QUALITY

Category 1 — Program and Center Infrastructure

Bonner Program Staffing: The Bonner Program has appropriate staffing levels and management

1.
capacity to run a program of its size (including meeting the required ratio of one full-time staff
member for every 40 students).
Level 1 Level 2 Level 3 Level 4 Level 5
We do not meet the | We do not meet the We meet the We meet the We exceed the
staffing requirement | staffing requirement | staffing requirement | staffing requirement | staffing requirement,
(less than 1 FT per- | (fewer than 1 FT | at a minimum level | and utilize a broad including a broad
son for 40 students) | person for 40 stu- | and utilize a mini- range of student range of student lead-
and are significant- | dents) and are un- mum of student leadership positions | ership positions (Se-
ly understaffed. derstaffed. leadership positions | (Senior Interns and | nior Interns and Bon-
(Senior Interns). Bonner Leadership | ner Leadership Team)
Team). and other appointed
positions (such as
Faculty
Fellows).
Notes:
2. Reporting & Governance: The reporting line and governance for the Bonner Program provides

it appropriate access to institutional resources and support from senior leadership, while also en-
suring the program has appropriate direction and supervision.

Level 1 Level 2 Level 3 Level 4 Level 5

The reporting line | The reporting line for
for the Bonner Pro- | the Bonner Program
and community en-

The reporting line | The reporting line
for the Bonner Pro-
gram and commu- | gram and commu-

We have poorly
defined lines of for the Bonner Pro-

access and account- | gram and commu-
ability within the nity engagement nity engagement nity engagement gagement provides
institution; the provide limited provides adequate | provides excellent | the Director/Coordi-
Bonner Program is | access to authority, authority and access to senior nator with excellent
not adequately resources, and di- resources, while leadership and re- | access to senior lead-
resourced and rection. also providing lim- | sources, while also | ership and resources,

ited direction and providing limited | direction and autono-

supported.
connections to in- connections to in- my, and consistent
stitutional priori- stitutional priori- | connections to institu-
ties. ties. tional
priorities.
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Notes:

Page 6

3. Effective Coordinating Center: The campus has visible and clearly defined center(s) (or coor-
dinating structures) which can provide effective and appropriate coordination—in terms of loca-
tion, roles, size, staffing, and resources —for community engagement.

Level 1 Level 2 Level 3 Level 4 Level 5

We do not have a We have one or We have one or We have one or We have one or sever-

visible or clearly several visible several visible several visible al visible structures

understood struc- structures and enti- | structures and enti- | structures and enti- and entities (e.g., a
ture and entity (e.g., | ties (e.g.,a center) | ties (e.g.,acenter) | ties (e.g.,a center) | center) for community
a center) for civic for civic engage- for civic engage- for civic engage- | engagement. The cen-

engagement and ment, but they are | ment, and the cen- | ment, and the cen- | ter(s)’ work is effec-

other activities. not appropriately ter(s)’ work is/are ter(s)’ work is/are tively resourced and

structured, funded, | fairly effective but strong and well- poised to expand or

or understood by could improve (in supported, ac- enhance institutional

students. terms of location, knowledged, and community engage-

size, visibility, resourced. ment.
staffing).

Notes:

4. Appropriate Center Staffing: The center is stably staffed and equipped—in terms of full-time
and half-times dedicated positions—for building and managing community engagement initia-
tives as appropriate to the size of the institution and its level of institutionalization (recommend-
ed: one FTE per 500 undergraduates).

Level 1 Level 2 Level 3 Level 4 Level 5
We do not have a We are in the We have a desig- We have a desig- We meet or exceed
designated center at | process of creating | nated center at this nated center with the staffing recom-
this time; program | a designated center | time; program and | full-time staff posi- mendation (of one
and center staffing at this time; pro- center staffing is tions; program and | FTE per 500 under-
is shared with other | gram and center limited to the center staffing in- | graduates). Our Cen-
functions at the staffing is shared | staffing of the Bon- | clude designated ter staffing includes
institution. with other functions | ner Program and Bonner staff plus designated Bonner
at the institution. shared with other | additional positions | staff, additional pro-
community en- that oversee cam- | grams, and clear links
gagement roles. pus-wide engage- with faculty and stu-
ment opportunities. dent life.
Notes:




5. Dedicated Budget & Resources: The center has an appropriate budget for both the Bonner Pro-
gram and other campus-wide engagement opportunities — and this includes dedicated institutional
funding (i.e., “hard” money) as well as other sources (i.e., grants, aid, donations, fees, etc.) to sus-

tain its work.

Level 1

Level 2

Level 3

Level 4

Level 5

The center does not
have a clear or
consistent annual
budget.

The center (includ-
ing Bonner Pro-
gram) has a start-up
budget. The institu-
tion is not yet
committed to fund-
ing its ongoing op-
erations.

The center (includ-
ing Bonner Pro-
gram) has a work-
ing budget. The
institution has made
some investments
to funding its ongo-
ing operation and
programs.

The center (includ-
ing Bonner Pro-
gram) has an ap-
propriate budget

(which may include

endowment re-
sources). The insti-
tution has made
clear investments
to funding its ongo-
ing operation and
programs.

The center (including
Bonner Program) has
an appropriate budget
(which may include
endowment
resources). The insti-
tution has made clear
investments to fund-
ing its ongoing opera-
tion and programs.
Center staff raise
funds and/or work
with institutional ad-
vancement.

Notes:

Campus-wide Definitions and Language: The campus has clear, accessible, and readily used
common language for community engagement, community engaged learning, service-learning,
community-based research, and other terms related to its work.

Level 1

Level 2

Level 3

Level 4

Level 5

There are no clear
definitions for
community en-

gagement, CEL,
and community-
engaged scholar-
ship. The terms are
used inconsistently
to describe a variety
of community-
based activities.

There are unclear or
competing defini-
tions for communi-
ty engagement,
CEL, and commu-
nity-engaged schol-
arship. The terms
are used inconsis-
tently and not wide-
ly understood on
campus.

There is a definition
for community en-
gagement, CEL,
and community-
engaged scholar-
ship but the terms
are used inconsis-
tently to describe a
variety of commu-
nity-based activities
and are poorly un-
derstood.

There is a formal
definition for com-
munity engage-
ment, CEL, and
community-en-
gaged scholarship,
but they are not
universally accept-
ed, used or under-
stood.

There are formal,
public, consistently
used and understood
definitions for com-
munity engagement,

CEL, and community-
engaged scholarship.
These are acknowl-
edged by staff and
faculty and serve to
track activities.

Notes:
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Formal Strategic Plan: The institution and/or units/Center(s) have a formal, accessible strategic
plan and/or set of objectives for the center and community engagement (community engaged
learning/scholarship, etc.) This information is public (i.e., shared on webpages, in reports, at
meetings, etc.) and revisited regularly.

Level 1 Level 2 Level 3 Level 4 Level 5
There is no official | There is are some Although certain There is an official There is an official
strategic plan for | reports, but they do short- range and strategic plan for strategic plan for ad-
advancing the insti- | not include a for- long-range goals | advancing the insti- | vancing the institu-
tution’s community | mal, official strate- | for the institution’s | tution’s community tion’s community
engagement. gic plan for advanc- community en- engagement, which | engagement, which
ing the institution’s gagement have includes short- includes short-range
community en- been defined, these range and long- and long-range insti-
gagement; reports | goals have not been | range institutional- | tutionalization goals
and goals are not formalized into an ization goals, but that have been im-
readily accessible official strategic implementation of | plemented successful-
(i.e., by staff, facul- | plan that will guide | these goals has not ly and shared pub-
ty, students, part- | the implementation been successful. licly.
ners). of these goals.
Notes:
8. Alignment of Community Engagement with Institutional Goals: Community engagement is

named as a high priority along with other efforts (such as student success, diversity and inclusion,

teaching and learning, accreditation initiatives, etc.).

Level 1

Level 2

Level 3

Level 4

Level 5

Community en-
gagement is not a
high priority or
stands alone and is
not tied to other
important, high
priority efforts on
campus (such as
student success,
diversity and inclu-
sion, teaching and
learning, accredita-
tion initiatives,
etc.).

Community en-
gagement is men-
tioned but is not
tied to other impor-
tant, high profile
efforts on campus
(such as student
success, diversity
and inclusion,
teaching and learn-
ing, accreditation
initiatives, etc.).

Community en-
gagement is tied
loosely or informal-
ly to other impor-
tant, high profile
efforts on campus
(such as student
success, diversity
and inclusion,
teaching and learn-
ing, accreditation
initiatives, etc.).

Community en-
gagement is tied
formally and pur-
posefully to other
important, high
profile efforts on
campus (such as
student success,
diversity and inclu-
sion, teaching and
learning, accredita-
tion initiatives,
etc.).

Community engage-
ment is named as a
high profile effort on
campus along with
other efforts (such as
student success, di-
versity and inclusion,
teaching and learning,
accreditation initia-
tives, etc.).

Notes:
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9. Staff Development: The institution provides staff of the Bonner Program and/or center with op-

portunities for professional learning and growth (i.e., graduate schooling, conferences, feedback,
coaching, etc.).

Level 1

Level 2

Level 3

Level 4

Level 5

not currently pro-

vide professional
development for
community en-
gagement staff.

The institution does

Some individuals
can access profes-
sional development
opportunities, but
these are tied to
individual status
and initiative.

Staff members can
access professional

development oppor-

tunities, but taking
advantage of these
is limited (due to
other factors).

Staff members can
access professional

development oppor-

tunities. Most pro-
gram and center
staff do so and are

able to grow in
their roles.

Staff members regu-
larly access profes-
sional development
opportunities. Pro-

gram and center staff

consistently do so and
are able to grow in
their roles and culti-
vate new opportuni-

ties and leadership as

well.

Notes:

10.

Center Leader Institutional Position: The center and designated administrative leadership (staff

and/or faculty) are recognized for their knowledge, skills, and expertise in community engage-
ment and community engaged teaching and learning pedagogies. They are included in broader
institutional processes designed to integrate such work and have access to both Academic and

Student Affairs leadership.

Level 1

Level 2

Level 3

Level 4

Level 5

The center and its
staff face chal-
lenges with insti-
tutional identity.
Evidence that the
work is valued is
weak. Center
leadership are
rarely included in
related broader
initiatives.

The center and its
staff face chal-
lenges with insti-
tutional identity.
Evidence that the
work is valued is
spotty. Center
leadership are
rarely included in
related broader
initiatives.

The center and its
staff have elements of
an institutional identi-
ty, but that identity is

shifting. There is

some evidence that
the work is valued,
such as reports or

plans. Center leader-
ship is sometimes
included in related
broader initiatives.

The center and its
staff have elements of
clear institutional
identity. There is evi-
dence that the work is
valued, including in
institutional reports.
Center leadership is
sometimes included
in related broader
initiatives.

The center and its
staff have a strong
institutional identity.
There is evidence that
the work is valued,
including in institu-
tional reports and in
the active inclusion of
the center and its staff
in related broader ini-
tiatives.

Notes:
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Category 2 — Program Management

11. Effective Recruitment: The Bonner Program has an effective, timely recruitment strategy that
results in a diverse, highly committed group of students who will participate in the four years of
college and the Bonner Program.

Level 1 Level 2 Level 3 Level 4 Level 5
Our recruitment Selection is com- Selection is com- Selection is com- | Selection is complet-
and selection pleted late or there pleted over sum- pleted before Ori- | ed well before Orien-
process needs ma- | are some problems | mer; diversity lev- | entation; diversity tation; diversity
jor attention. Stu- with the process; els fair (including levels are strong matching or exceed-

dents selected are diversity needs to | for gender/ethnici- | (including by gen- | ing institution’s (gen-
not a good fit,and | be addressed (gaps ty) and selection der/ethnicity) and der, ethnicity, style,

the process needs by gender/ meets most Bonner | similar to the insti- etc.), and selection
an overhaul. ethnicity), and se- | Program guidelines. | tution, and selection | meets all Bonner Pro-
lection fails to meet meets all Bonner gram guidelines.
Bonner Program Program guidelines.
guidelines.
Notes:
12. Program Retention: The Bonner Program has retention rates as high (or higher than) the institu-

tion’s retention. Few students drop the program. For those students that do drop from the pro-
gram, it is for the right reasons (poor performance, lack of interest, poor fit not because of lack of

supports).
Level 1 Level 2 Level 3 Level 4 Level 5
We have challenges | We have poor re- We have good re- We have good re- We have excellent
with retention for | tention for Bonners, tention for most tention for Bonners, | retention for Bonners,
Bonners, with a rate | with a rate less than | classes of Bonners, | meeting the rate for | exceeding the rate for
less lagging behind | for the institution. with a few issues. the institution. the institution. Stu-

the institution or Student withdrawal | Student withdrawal | Student withdrawal | dent withdrawal from
indications of poor | from the program from the program | from the program is | the program is han-

selection. We do needs to be im- could be improved | handled well, and dled well, and re-
not handle student proved and our and our replace- replacements are | placement selection is

withdrawal or dis- | replacement strate- | ment strategy could found fairly strong. Systems of
missal well. gy is lacking. be better. smoothly. Systems | support and account-
of support and ac- | ability are strong. We

countability are have great student

moderate. morale.
Notes:
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13.

Student Accountability Structures: For the Bonner Program (as well as other student pro-
gramming), we have a clearly defined policy and system of accountability. This structure helps
prevent and address challenges with ensuring that all students can fully engage and attain success

in the program and at the institution.

Level 1

Level 2

Level 3

Level 4

Level 5

We do not have a
clearly defined pol-
icy or working sys-
tem of accountabili-

ty. We are experi-

encing challenges
with student per-
formance and pro-

gram management.

tem of accountabili-

We have a clearly
defined policy but
lack a working sys-

ty. We are experi-
encing challenges
with student per-
formance and pro-
gram management.

We have a clearly
defined policy and a
functioning system

Still, we experience

lenges with student

of accountability.
too many chal-
performance

(linked to other
issues).

We have a clearly
defined policy and a
working system of
accountability. We
experience occa-
sional challenges
with student per-
formance and pro-
gram management
and handle them.

We have a clearly
defined policy and a
working system of
accountability. We
experience few chal-
lenges with student
performance and pro-
gram management
and handle them easi-
ly when they arise.

Notes:

14.

and administrative reporting to Foundation.

BWBRS and Tracking Platform: The Bonner Program staff and students are effectively using
Bonner Web-Based Reporting System (BWBRS) or another system for tracking student usage

Level 1

Level 2

Level 3

Level 4

Level 5

Our program does
not utilize BWBRS
well and needs
more staff training.

Our program uti-
lizes aspects of the
BWBRS and meets

some of the re-
quirements but is
incomplete.

Our program uti-
lizes BWBRS fairly
well. Student and
staff usage meet the
minimal
requirements in
terms of accurate
information and

timeliness.

Our program uti-

lizes BWBRS well.

Student and staff
usage is complete
and on time, and
responsive to the
Foundation for
information and
reports.

Our program utilizes
BWBRS extremely

well, is thorough, on
time. Students and

staff are responsive to
the Foundation for
reports and engage
with the Foundation

to utilize and improve

the system.

Notes:
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15. Federal Work-Study Management: The Bonner Program effectively integrates the use of
Community Service Federal Work Study (CSFWS) in its program, and it implements this integra-
tion in a way that goes above and beyond the 7% requirement for community service.

N/A Level 1 Level 2 Level 3 Level 4 Level 5
Doe Our program Our program is Our program is Our program ef- Our program uti-
s not struggles with working okay with | able to utilize CS- | fectively utilizes | lizes and manages
have | CSFWS and we | CSFWS, but it also | FWS (at basic lev- | and manages CS- | CSFWS very well,
need some support | needs attention and | els) and manage it | FWS, taps avail- integrates a high
to more fully uti- support in key effectively most of able slots, and proportion of
lize and manage it. areas. the time. It meets works well with | available slots (ex-
the 7% mandate. Financial Aid. It | ceeding mandate),
exceeds the 7% and works well
mandate. with Financial Aid.
Notes:
16. Appropriate Financial Support: Students in the Bonner Scholar and/or Leader Program are

able to access appropriate levels of financial aid support (as appropriate to either a Bonner Schol-
ar or Bonner Leader model), which enables the program to function as a tool for enhancing edu-
cational access for students. This may include scholarship dollars, work study, and/or stipends.

Level 1

Level 2

Level 3

Level 4

Level 5

Students in the
Bonner Program
receive no financial
aid or stipend sup-
port.

Students in the
Bonner Program
receive a minimal
stipend, but the pro-
gram does not target
low-income stu-
dents. There are
issues with the wage
levels or stipend
amounts for stu-
dents.

Students in the Bon-
ner Program receive
some financial sup-
port, but the
arrangements are
uneven. This affects
student recruitment
and selection, such
that a majority of
students are not
from low-income
backgrounds.

Students in the
Bonner Program
receive an appro-
priate stipend and

financial assistance.
The Bonner Scholar

Program targets
80+% low-income
students, and the

Bonner Leader
Program targets at
least 40% low-in-

come students.

Students in the Bon-
ner Program receive
an appropriate
stipend and scholar-
ship or tuition dol-
lars. The Bonner
Scholar Program
targets
85+% low-income
students, and the
Bonner Leader Pro-
gram targets at least
60% low-income
students.

Notes:
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Category 3 — Student Development & Leadership

17. Developmental Model Integration: The Bonner student developmental framework is integrated
and implemented throughout the program, including with an intentional education, training, and
reflection calendar by class year. Students are aware of and engaged in the student developmental
framework and have an understanding of what knowledge areas, skills, and habits they are devel-
oping.

Level 1 Level 2 Level 3 Level 4 Level 5
Our program is We implement the | We implement the | We implement the We implement the
struggling to im- | model only in some | model fairly well at | framework well at | framework very well
plement the model; levels with an in- most levels but all levels, with an at all stages, with an
students are not complete calendar. | have some gaps in intentional calen- intentional calendar.

knowledgeable of | Students hear of the | the calendar. Many | dar. Most students Most or all students

the model, and it is | model at Orienta- | students understand internalize the internalize the model
not supported tion but not as an and internalize the | framework and can and are engaged in
through intentional | on-going feature. model and recog- articulate stages in | creating and reflecting
meetings. nize their own de- | their own growth. on their growth.
velopment.
Notes:

18. Integration of Common Commitments: The Common Commitments and relevant values of the

college philosophy are integrated in consistent ways. Students are fully engaged in exploring the
relevance of these themes to their own learning and work.

Level 1 Level 2 Level 3 Level 4 Level 5
We struggle to inte- | We integrate some We integrate the We integrate the We integrate the
grate the Common of the Common Common Commit- | Common Commit- Common Commit-
Commitments or Commitments but ments in a dis- ments and values in | ments fully; most or
values in a clear or | not fully; students cernible way; the a clear and consis- all students are
meaningful way are introduced to | majority of students | tent way; most stu- | thoughtfully and rou-
and need help with | them but struggle to | explore these con- | dents engage with tinely engaged in
this. explore related cepts routinely. these concepts these ideas and make
themes (i.e., global) deeply. connections to their
deeply. work.
Notes:
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19.

Developmental Structure and Pathways: Within the program there is a developmental struc-
ture, including student leadership positions that are progressive, with positions at each class level,
on Bonner Leadership Teams, as site coordinators, and in other program management positions.
There are clear pathways for students to participate in a developmental experience within and
beyond the Bonner Program.

Level 1

Level 2

Level 3

Level 4

Level 5

We struggle to inte-
grate developmentally
appropriate leadership

positions into our
organizational struc-

ture. There are no
clear indications of a
developmental model

(such as levels and

trainings articulated

by center) and few
visible pathways

through the under-

graduate experience
(none academic).

We have a basic de-
velopmental structure
but only a few stu-
dents participate in
leadership positions.
There are few indica-
tions of a develop-
mental model (such as
levels and trainings
articulated by center)
and a lack of visible
pathways through the
undergraduate experi-
ence (few academic).

We integrate devel-
opmentally appropri-
ate leadership posi-
tions including project
coordinators, and
many students partic-
ipate. There are some
indications of a de-
velopmental model
(such as meetings and
trainings) and some
visible pathways (i.e.,
academic) through the
undergraduate experi-
ence.

We integrate devel-
opmentally appropri-
ate leadership posi-
tions into our organi-
zational structure, and
all students partici-
pate. There are indica-
tions of a student
developmental model
(trainings by center)
and visible pathways
through the under-
graduate experience.

We fully integrate de-
velopmentally appropri-
ate leadership positions

into our organizational

structure, and students
participate and design &
shape them. There are
indications of a devel-
opmental model (train-
ing, student positions,
etc.) and visible path-
ways through the under-
graduate experience.

Notes:

20.

Mentoring: Within the program there are clear, visible and well-utilized opportunities for men-
toring, including by peers, faculty, staff, and even community partners. Mentoring supports stu-
dent development and reflection.

Level 1

Level 2

Level 3

Level 4

Level 5

There are no clear
or underdeveloped
opportunities for
peer mentoring
(such as programs
that pair students,
use small cohorts)
and students navi-
gate pathways indi-
vidually.

There are few or
other sporadic op-
portunities for peer
mentoring (such as
programs that pair
students, use small

cohorts) and stu-

dents navigate
pathways individu-
ally.

There are some
opportunities for
mentoring (such as
programs that pair
students, use small
cohorts), but these
are only open to
few students or
students must find
these on their own.

There are clear op-
portunities for men-
toring (such as pro-
grams that pair stu-
dents, use small
cohorts), and these
are known to stu-
dents through effec-
tive outreach (cour-
ses, learning com-
munities, organiza-
tions, programs,
etc.).

There are clear, visi-
ble opportunities for
mentoring (such as
programs that pair
students, use small
cohorts), and these are
well utilized by stu-
dents through effec-
tive outreach (courses,
learning communities,
organizations, pro-
grams, etc.).

Notes:
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21.

Training, Education, and Reflection Calendar: The Bonner Program has a clear calendar de-
signed to support student learning and engagement, with a developmental progression of topics
across the four years. These activities (i.e., meetings, courses, reflections, etc.) incorporate student
learning outcomes that are communicated to students. At best, activities are accessible and con-
nected with other campus and community programs and resources (i.e., engaging partners, facul-

ty, other units).

Level 1

Level 2

Level 3

Level 4

Level 5

We do not have a
clear calendar of
developmental
activities (meet-
ings, trainings,
course) in place.

We have a calendar
for some years but
not across the four
years; a develop-
mental progression
is not really in
place and educa-
tion/reflection re-
lies on individual
student initiative.

We have a calendar of
developmental activi-
ties (meetings, train-
ings, course) for all
four years but it is not
implemented well.
Trainings are more
random or not well
attended. We do not
have a clear way of
integrating develop-
mental and student led
elements.

We have a calendar
of developmental
activities (meet-
ings, trainings,
course) for all four
years and it is im-
plemented fairly
well. Students are
aware of the pro-
gression. Activities
include intentional
and student led
elements.

We have calendar of
developmental ac-
tivities (meetings,
trainings, course)
for all four years

and it is implement-
ed well. Students
can articulate their

learning, referring to
outcomes. Activities
include intentional
and student led ele-
ments.

Notes:

22.

Management and Meeting Structure: The Bonner Program has a meeting structure with ade-
quate time (from 15-20% of total hours, at a frequency of two meeting per month or more by
class) for effective learning and program management. The structure (which may involve in per-
son, online, co-curricular, and course based meetings) provides a comprehensive array of learn-
ing, advising, training, and reflection opportunities.

Level 1

Level 2

Level 3

Level 4

Level 5

We struggle with
providing adequate
or structure for
enrichment and
program manage-
ment; meetings
occur less than two
times per month.

We provide mini-
mal time and struc-
ture for enrichment
and program man-
agement; meetings
occur less than two

times per month.

We provide good time
and structure for effec-
tive program man-
agement and training;
meetings are held at
least two times per
month.

We have a well-
articulated meeting
and management
structure, with fre-
quent meetings and
an articulated cal-
endar or plan, al-
lowing for blend of
training, reflection,
& management.

We have a highly
effective meeting
and management
structure, with fre-
quent meetings and
an articulated calen-
dar or plan; these
meetings support
other aspects of the
campus or educa-
tional experience.

Notes:
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23

Student Leadership Opportunities: The Bonner Program has formalized student leadership

roles — including Senior Interns, a Bonner Leadership Team, and Congress Representatives. Stu-
dent leadership roles are woven into the fabric of the program, including with and at community
partner sites, with training and reflection, and for supporting campus-wide connections and en-

gagement.

Level 1

Level 2

Level 3

Level 4

Level 5

We do not have or
have struggled with
incorporating and
sustaining formal-
ized student leader-
ship roles (such as a

We have a minimal
level of sustained
formalized student
leadership roles; we
have had issues
with student leaders

We have moderate-
ly strong sustained
formalized student
leadership roles, but
we could strengthen
leadership in one or

We have strong
sustained formal-
ized student leader-
ship roles, includ-
ing Senior Interns,
a BLT and Con-

We have outstanding
sustained formalized
student leadership
roles across the pro-
gram and sites, in-
cluding Senior In-

BLT or Congress in these roles this more parts of the gress Representa- terns, a BLT , site

Reps). year. program (such as a | tives that are inte- | leaders, and Congress

BLT or Congress | grated in ways that | Representatives that
Reps). support the pro- are integrated in ways

gram. that support the pro-

gram.
Notes:

24, Student Engagement in Capacity Building Projects: Our Bonner Program and broader center

have structures — such as site management, student leadership roles, training, and advising — that
intentionally supports students to engage in capacity-building roles during their four years and
that can prepare them for capstone projects.

Level 1

Level 2

Level 3

Level 4

Level 5

Weak intentional
structures like Bon-
ner Meetings, ad-
vising and 1-on-1s,
training and/or
courses, and stated
expectations are in
place to support this
work. Most of our
students do not do
these projects.

Few intentional
structures like Bon-
ner Meetings, ad-
vising and 1-on-1s,
training and/or
courses, and stated
expectations are in
place to support this
work. A few gradu-
ating seniors do this
on their own.

A few intentional
structures like Bon-
ner Meetings, ad-
vising and 1-on-1s,
training and/or
courses, and stated
expectations are in
place to support this
work. A few gradu-
ating Bonner se-
niors do a capacity-
building capstone.

Some intentional
structures like Bon-
ner Meetings, ad-
vising and 1-on-1s,
training and/or
courses, and stated
expectations are in
place to support this
work. Some of our
graduating Bonner
seniors do a capaci-
ty-building cap-
stone.

Intentional structures
like Bonner Meetings,
advising and 1-on-1s,
training and/or cour-
ses, and stated expec-
tations are in place to
support this work.
Most or all of our
graduating Bonner
seniors carry out a
capacity-building
capstone.

Notes:
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25.

Campus-wide Student Engagement: There are multiple opportunities (i.e., clubs, organiza-
tions, multiyear programs, multiple centers) at the institution for students to engage in off cam-
pus community experiences, and the institution communicates the value of this engagement to
students in clear ways.

Level 1

Level 2

Level 3

Level 4

Level 5

There are few sup-
ports for campus-
wide student en-
gagement. Such

engagement is min-
imal and happens

mostly through the
Bonner Program

and one-time
projects.

There are some
supports for cam-
pus-wide student
engagement. Such

engagement is low
and happens mostly
through the Bonner
Program, one-time
projects, short-term
clubs and organiza-
tions, and single
courses.

There are moderate
supports for cam-
pus-wide student
engagement. Such

engagement is
moderate and in-
cludes the Bonner

Program, one-time

projects, short-term

clubs and organiza-
tions, single cour-
ses, and other pro-
grams that last a
year.

There are signifi-
cant supports for
campus-wide stu-
dent engagement.
Such engagement is
moderate to high
and includes the
Bonner Program,
one-time projects,
short-term clubs
and organizations,
single courses, aca-
demic pathways,
and multiyear pro-
grams.

There are structural
supports for campus-
wide student engage-

ment. Such engage-

ment is intentional,
high and includes the
Bonner Program, one-
time projects, short-
term clubs and orga-
nizations, single cour-
ses, academic path-
ways, and multiyear
programs.

Notes:

Category 4 — Structured Bonner Cornerstones

26.

Orientation: The Bonner Orientation covers key elements of the program (campus and Bonner
Program history, context, and frameworks), models key process points (student leadership, pro-
fessionalism), and meets recommended requirements for time (at least one full day before the
school year). Orientation may be held in person and/or online but builds a sense of community.

Level 1

Level 2

Level 3

Level 4

Level 5

Our Orientation
fails to include key
elements or model
key process points.
It is too short or at
the wrong time. It
doesn't build cohe-

sion.

Our Orientation
does not include
most key elements
and falls short on
recommended pro-
cesses or time. It
builds some cohe-
sion.

Our Orientation
covers most key
elements and mod-
els most key
process points; it is
adequate in length
and at the right
time.

Our Orientation
solidly covers the
elements and
process, including
frameworks and
student leadership,
meets time re-
quirements, and
builds a sense of
community.

Our Orientation goes
above and beyond in
addressing key ele-
ments and process
points; it exceeds time
requirements and
builds a sense of
community.
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Notes:

27.

First-Year Trip: The First-Year Trip successfully takes first-year (and/or new) Bonners through

an immersion experience in a different context, including preparatory educational, service, reflec-
tion, and group building activities. If necessary, activities that serve this purpose are held online
or perhaps in the context of a course.

Level 1

Level 2

Level 3

Level 4

Level 5

Our First-Year
Trip did not hap-
pen or struggles to
accomplish its key
goals for an im-
mersion service

Our First-Year Trip
occurs but needs
improvement in
meeting key ele-

ments, such as
preparatory educa-

Our First-Year Trip
meets the basic ex-
pectations as an
immersion service
experience with ad-
equate preparation,

Our First-Year Trip
is a strong example
of an immersion
experience with
good educational
preparation, service,

Our First-Year Trip
provides and excel-
lent immersion ex-
perience, includes
strong educational
preparation for stu-

experience. tion, service, reflec- | reflection, and group | reflection, and group | dents, context-set-
tion, and group building. building. ting, service, reflec-
building. tion, and community
building.
Notes:

28.

Second-Year Exchange: The Second-Year Exchange effectively provides an opportunity for

students to come together with students from one or more campuses for an experience involving
reflection, action, and/or education that also provide a larger context for students’ understanding
of their involvement in service.

Level 1

Level 2

Level 3

Level 4

Level 5

Our Second-Year
Exchange did not
happen or did not
meet our goals in
providing students
with an education-
al service immer-
sion with a partner
campus.

Our Second-Year
Exchange needs
improvement in or-
ganization or provid-
ing students with a
strong service im-
mersion with a part-
ner campus.

Our Second-Year
Exchange is effec-
tive at providing
students across
campuses with an
effective immersion
in service and reflec-
tion, action, and/or
education.

Our Second-Year
Exchange is a strong
example of an effec-
tive set of activities

to engage students

across campuses in
reflection, action,
and education. It
focused on a broad-
er purpose.

Our Second-Year
Exchange is an ex-
cellent example of
engaging students
across campuses in

reflection, action,

and education in a

meaningful,
thoughtful way and
exploring a broader
vision.

Notes:
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29.

Junior-Senior Capstone Projects: The Bonner Program effectively structures and provides

support for students so that they can complete a capstone-level community-based project or expe-
rience in the third and/or fourth year (e.g., high level service placement, capacity building
projects, CBR project, etc...). This project may or may not have credit, but it provides students
with integrative learning.

Level 1

Level 2

Level 3

Level 4

Level 5

Our program
struggles to pro-
vide Capstone ex-
perience, in terms
of their service
placement and
leadership within
the Bonner Pro-
gram.

Our program needs
some improvement
in providing with a
consistent capstone-
level experiences,
though a small pro-
portion of students
do so.

Our program has
effective structures
for capstone experi-
ence, and about half
of students have a
capstone-level
placement.

Our program has
strong structures for
a capstone experi-
ence, most students
have a capstone-
level placement.

Our program has
very strong struc-
tures for a capstone
experience, most or
all students have a
capstone-level
placement. These
capstones involve a
faculty and partner
connection.

Notes:

30.

Senior Presentation of Learning: The Bonner Program structures and provides support for stu-

dents to reflect and articulate their learning over the four years, culminating in a well defined and
supported process (i.e., retreats for seniors, required written reflections, and support for a mean-
ingful presentation) for students to make a final presentation of learning.

Level 1

Level 2

Level 3

Level 4

Level 5

Our program
struggles to pro-
vide fourth-year
students with the

resources and sup-
port in developing
a Senior Presenta-
tion of Learning
and does not re-
quire them.

Our program needs
some improvement
in providing seniors
with the resources
and support in de-
veloping a Senior
Presentation of
Learning, though a
small proportion of
students do so.

Our program has
effective resources
and support for stu-

dents to develop a
Senior Presentation

of Learning. The

majority make a
senior presentation,
but it is not neces-
sarily integrative of

their service and

learning.

Our program has
strong resources and
support for students

to create a Senior

Presentation of
Learning. Many
students create
strong senior presen-
tations that reflect a
developmental, inte-
grated experience.

Our program has
intentional resources
and support for stu-
dents to develop a
Senior Presentation
of Learning, even
tied to outcomes.
Students create pre-
sentations that inte-
grate their four-year
experiences.

Notes:
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31.

One-on-One Meetings: The Bonner Program implements at least two one-to-one meetings (one

per semester) for students in the program with a member of the campus (Bonner or larger) staff,
and these meetings provide students with individualized advising and support for their develop-
ment and performance in the Bonner Program and on campus.

Level 1

Level 2

Level 3

Level 4

Level 5

Our program strug-
gles to implement
one-on-one meet-

ings each term.
They are not very
effective.

Our program is able
to implement the
advising meetings
but not fully, and
they need some
improvement in
being helpful for
staff or students.

Our program effec-
tively implements
the advising meet-
ings at least two
times per year, and
they are fairly ef-
fective for reinforc-
ing accountability.

Our program effec-
tively implements

the advising meet-
ings at least two

times per year, and
they are a helpful

element of the pro-
gram for students

and staff.

Our program effec-
tively implements the
advising meetings at

least two times per
year. They reinforce
development and suc-

cess, serving as an

avenue for advising

and integration.

Notes:

Category 5 — Community Partnerships, Projects, and Impact

32.

Effective, Developmental Partnerships: The Bonner Program has in place an appropriate, ef-

fective strategy for creating, selecting or confirming community partners including nonprofits,
schools, and government organizations. Ideally, this strategy involves annual planning, including
in written form (applications or agreements) with partners with whom the program has multi-
year, developmental partnerships. Partners are educated around the Bonner Program models,
frameworks, expectations, and opportunities.

Level 1

Level 2

Level 3

Level 4

Level 5

Our program strug-
gles with designing
or implementing a
doable strategy for
partner selection,
and we need sup-
port in this area.

Our program has
and implements a
strategy for partner
selection, but it
doesn’t include
much orientation,
or it needs much
improvement.

Our program effec-
tively implements a
strategy for partner
selection, including
basic processes and
written forms for
most partners.

Our program im-
plements a process
for partner selec-
tion, including ap-
plications or higher-
level agreements
with key partners.

Our program imple-
ments a process for
partner selection, in-
cluding applications,
higher-level agree-
ments, and long-term
strategic planning
with key partners.
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Notes:

33.

Partners as Co-Educators: The Bonner Program and other campus stakeholders actively en-
gage community partners as co-educators. Community partners are informed and engaged in pro-
viding training, orientation, guidance, mentoring, and other structured or innovative learning op-
portunities to students.

Level 1

Level 2

Level 3

Level 4

Level 5

Our program strug-
gles to engage part-
ners as co-educa-
tors. We need some
help with changing
the philosophy and
approach for work-
ing with partners or
how they work with
students.

Our program has
the basic approach
for working with
partners as co-edu-
cators, but the prac-
tice of them doing
so is inconsistent
and needs im-
provement.

Some community
partners are en-
gaged as co-educa-
tors and actively
provide training
and educational
guidance to stu-
dents.

Community part-
ners are engaged as
co-educators in a
consistent way. We
have solid strate-
gies and activities,
but academic links
could be enhanced.

Community partners
actively act as co-ed-
ucators of students.
They provide training
and educational sup-
port in diverse ways,
including readings,
discussions, and class-
room participation
and linkages.

Notes:

34.

Partner Communication and Management: The Bonner Program maintains consistent com-
munication with community partners, including at least one annual site visit by a designated rep-
resentative (staff or student) and other communication at least each semester or more often).
Communication channels and strategies are effective, so that partners are comfortable with initiat-
ing and maintaining contact with program staff and students.

Level 1

Level 2

Level 3

Level 4

Level 5

We struggle to
maintain consistent
or effective com-
munication with
partners. We are not
able to conduct site
visits for the most
part, and communi-
cation with partners
is an area requiring
much improvement.

We maintain effec-
tive, consistent
communication

with some partners

but are unable to do
site visits with all
of them. We initi-
ate communication,
and some commu-
nication needs to be
improved.

We are able to
maintain effective,
consistent commu-

nication with the
majority of partners
but unable to do
site visits with all
of them. We initi-
ate communication
in most cases.

We are able to
maintain effective,
consistent commu-
nication with most
partners, including

annual site visits,
but we initiate most
communication.

We are able to main-
tain very effective,
consistent communi-
cation with partners,
including annual or
more frequent site
visits. Partner initiate
communication with
staff and site coordi-
nators.

Notes:
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35.

Partner Evaluation Process: The Bonner Program utilizes a partner evaluation process, which
involves providing both partners and students with the opportunity to provide formal (written)
evaluation and feedback at least once each year (or each semester). In addition, the program pro-
vides partners and students with ongoing informal opportunities for feedback and recognition.

Level 1

Level 2

Level 3

Level 4

Level 5

We currently aren’t
able to carry out a
partner evaluation
process in an effec-
tive or consistent
manner. Opportu-
nities for feedback
tend to be crisis-
oriented. Recogni-
tion of partners and
students needs

much improvement.

We have a partner
evaluation process
that is effectively
utilized with some
partners. However,
this information
isn’t often integrat-
ed with meetings
and placement
arrangements. We
need more ongoing
feedback and
recognition.

We have a partner
evaluation process
that is effectively
utilized with the
majority of part-
ners. However, we
need to improve
integration of this
information with
meetings and
placement
arrangements, as
well as ongoing
feedback and
recognition.

We execute a strong
partner evaluation
process, but we
could improve how
we use this infor-
mation to ensure
best service. For-
mal and informal
opportunities for
feedback and
recognition exist
but aren’t fully uti-
lized.

We execute a very
strong partner evalua-
tion process. Infor-
mation is integrated
into meetings with
students and partners.
Formal and informal
opportunities for
feedback and recogni-
tion are utilized.

Notes:

36.

Capacity Building Projects: Clear mechanisms are in place for gathering requests from partners
that build their program and community capacity. These include the use of the Bonner Founda-
tions’ capacity build metrics and tool, used to create students’ positions, as well as collect infor-
mation on the impact of such projects from partners.

Level 1

Level 2

Level 3

Level 4

Level 5

No or few mecha-
nisms are in place
for defining, track-
ing, and reporting
outcomes for part-
ners or community
impact.

Few mechanisms
are in place for
gathering requests
from partners that
build their program
and community
capacity. Year-end
reporting reflects
few capacity build-
ing projects

Some mechanisms
are in place for
gathering requests
from partners that
build their program
and community
capacity. Year-end
reporting reflects
some capacity
building projects.

Clear mechanisms
are in place for
gathering requests
from partners that
build their program
and community
capacity. Year-end
reporting reflects
many capacity
building projects
across the program.

Clear mechanisms are
in place for gathering
requests from partners
that build their pro-
gram and community
capacity, including for
academic courses.
Year-end reporting
reflects many capacity
building projects
across the program
and institution.
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Notes:
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37. Place-Based Partnerships with Nonprofits and Civic Entities: This institution demonstrates a
commitment its roles as a steward of place and to educating and supporting the full participation
and success of its members (including students, staff, and faculty) as reflected in its sustained
partnerships, community and civic engagement, collaborative research, and social action. Full
participation alludes to the ability for all members to engage, inclusive of race, ethnicity, gender,
sexual orientation, age, socio-economic status, ability, and other dimensions of identity.

Level 1 Level 2 Level 3 Level 4 Level 5
The institution does | The institution has | The institution has | The institution has | The institution has
not have sustained, | some visible part- | visible partnerships | visible partnerships | visible partnerships
visible partnerships | nerships with non- | with nonprofit, with nonprofit, with nonprofit, educa-
with nonprofit, profit, educational, | educational, and educational, and tional, and govern-
educational, and and governmental | governmental governmental mental agencies
governmental agencies working agencies working agencies working working to address
agencies working to address social to address social to address social social inequities.
to address social inequities. These inequities. These inequities. These These partnerships
inequities. There partnerships and partnerships and partnerships and and projects involve a
may be some ef- projects involve projects involve projects involve majority of students,
forts by groups of | some students, many students, many students, staff, and faculty. The
students, staff, and | staff, and faculty, staff, and faculty. staff, and faculty. institution is working
faculty, but these but they are not Additionally, some | The institution is to develop campus-
are often confined | strategic, sustained, | are strategic, sus- working to develop | wide strategic, sus-
to volunteerism and | or designed to pro- | tained, and de- campus-wide tained, and systemic
not tracked, re- vide systemic solu- | signed to provide strategic, sustained, | approaches. There are
warded, or recog- tions. Moreover, systemic solutions. | and systemic ap- clear tracking and
nized through insti- | they are not There are some proaches including | incentives, rewards
tutional policies tracked, rewarded | incentives, rewards | systematized as- and institutional poli-
and resources. or recognized and institutional sessment. There are | cies that signify the
through institution- | policies and track- | clear incentives, value of this work,
al policies and re- | ing that signify the | rewards and institu- | including external
sources. value of this work. | tional policies that | recognition (such as
signify the value of | Carnegie or grants).
this work.
Notes:




Category 6 — Curriculum Integration and Community-Engaged Teaching, Learning, and
Scholarship

38. Relevant Academic Coursework and Connections: The campus can cite relevant academic

coursework, which may include coursework without service projects but addressing relevant
themes (e.g., poverty, public policy), service-learning courses, community-based research cour-
ses, and independent avenues for academic-service connections. Many Bonner Program students
and other student leaders enroll in relevant coursework across their four years. A broad cross-sec-
tion of students, faculty, and staff appear to be informed about these options.

Level 1

Level 2

Level 3

Level 4

Level 5

There are no or
very few courses;
there is little institu-
tional support for
fostering relevant
academic connec-
tions, CBR, or ser-
vice-learning.
There is resistance
to these practices.

A handful of cour-
ses are offered, but
there is no broad
integration of ser-
vice-learning, CBR,
or independent op-
tions. Most faculty
and students are not
aware of the merits
of these approaches
or how to be in-
volved.

Relevant course-
work is offered in
some disciplines. A
small number of
faculty is involved
in providing
coursework or
study options, but a
a majority of facul-
ty are not informed
about how to do
this. Some students
enroll on their own,
but it is not system-
atic.

Relevant course-
work is offered in
several disciplines.
A core constituency
of faculty is in-
volved in providing
coursework or
study that augment
or link to students’
civic involvement.
Many Bonner stu-
dents are involved
in relevant course-
work at some
stages.

A variety of relevant
coursework is offered,
and a broad cross-
section of faculty are
involved in providing
coursework or study
options that augment
or link to students’
civic involvement.
Most Bonner students
are involved in rele-
vant coursework,
often tied to degree
programs or other
incentives.

Notes:
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39. Faculty and Staff (Personnel) Recruitment, Hiring, and Advancement: This institution
demonstrates commitment to supporting the full participation, advancement, and success of a di-
verse faculty and staff as reflected in recruitment, hiring, and retention. This demonstrates an un-
derstanding of the links of community engagement with diversity, equity, and inclusion.

Level 1 Level 2 Level 3 Level 4 Level 5

The institution has | The institution has | The institution has | The institution has | Historically marginal-
no or few faculty a few faculty from | some faculty from | faculty from histor- | ized and minoritized
from historically historically mar- historically mar- ically marginalized | backgrounds are
marginalized and ginalized and mi- ginalized and mi- and minoritized found in most or all
minoritized back- noritized back- noritized back- backgrounds in a departments, and
grounds. It also grounds in some grounds in many majority of de- many are tenured and
lacks a clear, inten- | departments. A few | (but not a majority | partments, and in leadership roles.
tional recruitment | administrators of) departments. some are in leader- | The institution can
strategy to attract, | work to attract, Some key depart- ship roles. Most demonstrate a clear
hire, and retain hire, and retain ments have made departments have intentional strategy
faculty of color or | faculty of color or | efforts to attract, made efforts to and its implementa-
others from histori- | others from histori- | hire, and retain attract, hire, and tion, with cross-de-
cally underrepre- cally underrepre- faculty of color, retain faculty of partmental support
sented groups. sented groups. and the institution | color. The institu- | and action.

is working on a tion also has a clear

more systematic intentional strategy,

plan. with some success.

Notes:
40. Faculty Support and Engagement: There is a high level of support for faculty involvement in

civic engagement and community-engaged learning, structured through committees, in-
terdisciplinary collaboration, tenure and promotion guidelines, and other rewards and policies.

As aresult, there is a high level of faculty involvement.

Level 1

Level 2

Level 3

Level 4

Level 5

Faculty involve-
ment in service or
civic engagement

is virtually non-
existent; support
for it is very low.

Faculty involvement
is low, confined to
campus duties,
committees and a
disciplinary focus.

Faculty involve-
ment is relatively
low; some faculty
are involved in
community volun-
teerism or relation-
ships with agencies
and pro bono con-
sulting.

Faculty involve-
ment is moderate.
Tenured/senior fac-
ulty pursue com-
munity-based re-
search and teach
service-related
courses.

Community research
and community-
based/ service-learn-
ing are a high priority
for faculty. Faculty
are even involved in
co-curricular work.
Many faculty are
involved in in-
terdisciplinary, col-
laborative work.

Notes:
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41.

Community Voice and Engagement: There are accessible channels by which community indi-
viduals and/or agencies can be involved in contributing to, designing, carrying out, and/or evalu-
ating academic, research and service-learning activities. Involvement may include representation
on institutional or center boards, presenting to classes, teaching, and shaping the research agenda
through partnerships.

Level 1

Level 2

Level 3

Level 4

Level 5

There is virtually
no involvement by
community indi-
viduals or agencies
in academic or re-
search activities,
and we need sup-
port in this area.

There is sporadic,
random, or limited
individual or
agency involvement
in academic or re-
search activities.

There is some
community repre-
sentation on adviso-
ry boards for de-
partments, the cen-
ter, or schools.

Community repre-
sentatives are in-
volved actively in
academic or re-
search activities or
through part-time
teaching.

Community individu-
als and/or agencies
are involved in de-

signing, conducting,
and evaluating acad-
emic, research and
service-learning activ-
ities.

Notes:

42.

Community-Based and Policy Research: The institution is engaged in community-based and/
or policy research, working with community partners to identify their research needs that can be
met through academic research or work. Partners make requests, which extends the type of en-

gagement in which the institution collaborates to provide to the community. Students and faculty
collaborate with community residents to produce knowledge.

Level 1

Level 2

Level 3

Level 4

Level 5

There is no CBR or
policy research
currently and there
is resistance or lack
of interest. We need
support with this
issue.

There is minimal
interest in and ac-
tivity with CBR or

policy research;
current efforts
(courses and facul-
ty) are few or scat-
tered, and we could
improve.

There is moderate
interest in and ac-
tivity with CBR or

policy research;
current efforts

(courses and facul-

ty) are underway
and growing, with a

strong core.

There is strong in-
terest in and activi-
ty with CBR or
policy research;
efforts (courses and
faculty) have been
successful and are
expanding, with
broad-based in-
volvement.

There is strong inter-
est in and activity
with CBR or policy
research; efforts
(courses and faculty)
have been successful
and replicable. There
is broad-based in-
volvement and sup-
port.

Notes:
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43.

Faculty Development Opportunities: The center/institution provides professional development

for faculty to be involved in community-engaged scholarship, community-based learning, ser-
vice-learning, community-based research, and other forms of publicly engaged work. This train-
ing and support promotes higher quality and more sustained involvement by faculty, so that they
utilize best practices (such as sustained relationships, community voice, reflection, mentoring,
etc.). This training also includes attention to issues of diversity, equity, and inclusion.

Level 1

Level 2

Level 3

Level 4

Level 5

In general, faculty
members are not
encouraged to par-
ticipate in commu-
nity engagement;
few incentives are
provided (e.g.,
mini-grants, con-
ferences, work-
shops). Significant
cultural barriers
exist.

Faculty develop-
ment is mostly de-
pending on their
own initiative. Few
if any structured
opportunities or
incentives are pro-
vided for pursue
community en-
gagement (e.g.,
mini-grants, con-
ferences, work-
shops). Faculty lack
training in DEI.

Although faculty
members are not
explicitly encour-
aged to participate
in community en-
gagement, some
faculty have used
institutional incen-
tives (e.g., mini-
grants, support to
attend conferences,
workshops). Facul-
ty have some train-
ing in DEI.

Faculty members
are encouraged to
pursue community
engagement
through modest
incentives for that
purpose (e.g., cur-
riculum develop-
ment mini-grants,
support to attend
conferences, faculty
development). Fac-
ulty develop com-
petencies in DEI.

Faculty are intention-
ally trained and en-
couraged to try com-
munity engagement
through widespread
availability of various
incentives put in place
for that purpose (e.g.,
curriculum develop-
ment mini-grants,
conferences, faculty
fellowships, etc.).
Faculty teach and
advocate around DEI.

Notes:

44,

Faculty Promotion, Rewards, and Tenure: The institution has clearly articulated rewards or

incentives for faculty involvement in service, service-learning and/or community-based research.
For example, tenure and promotion guidelines build in support for service-learning and CBR.

Level 1

Level 2

Level 3

Level 4

Level 5

There is virtually
no support or re-
ward structure for
service- learning
and CBR; in fact,
many perceive this
work to be an ob-
stacle to faculty
tenure, promotion,
and recognition.

Tenure and reward
structures define
service in relation-
ship to campus
committees or dis-
ciplines; only in
those cases is ser-
vice-learning or
CBR rewarded.

Community service
and/or engaged
learning is men-

tioned in the tenure
and promotion

guidelines; it may
count in certain
cases.

Formal guidelines
for documenting
and rewarding ser-
vice, service-learn-
ing, and CBR are in
place.

Community-based
research and teaching
are key criteria for
hiring and tenure.
There is strong insti-
tutional support for
faculty involvement
in these endeavors.

Notes:
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45.

Integrative Pathways: There are recognizable academic programs through which students can
pursue an interest (i.e., issue, discipline, or multidisciplinary topic like education, food, health,
social enterprise, etc.) that combines course-based and experiential learning. These programs in-
clude well structured opportunities for community engagement (i.e., cohorts, involving reciprocal
relationships with partners, producing work for civic aims).

Level 1

Level 2

Level 3

Level 4

Level 5

There are no recog-
nizable academic
programs through

which students pur-
sue interests that
combines course-

based and experien-
tial learning. Ap-
plied opportunities
that exist do not
involve community
partners.

There are few rec-
ognizable academic
programs through
which students pur-
sue interests that
combines course-
based and experien-
tial learning. How-
ever, these pro-
grams are seen as
disconnected from
community en-
gagement.

There are some
recognizable acad-
emic programs
through which stu-
dents pursue inter-
ests that combines
course-based and
experiential learn-
ing. However, these
programs are seen
as disconnected
from community
engagement.

There are several
recognizable acad-
emic programs
through which stu-
dents pursue inter-
ests that combines
course-based and
experiential learn-
ing. Some of these
programs include
some dimensions of
community en-
gagement.

There are several rec-
ognizable academic
programs through

which students pursue

interests that com-
bines course-based

and experiential learn-

ing. These programs
make public their
integration of com-
munity engagement
and public purposes.

Notes:

46.

Degree Programs Tied with Community Engagement: The institution has created one or more
academic programs—such as a certificate, minor, concentration, or major —that are tied to com-
munity or civic engagement (or a related theme that parallels the multiyear co-curricular model).
At least some Bonners or other highly engaged students enroll in these programs.

Level 1

Level 2

Level 3

Level 4

Level 5

The institution does
not have an acade-
mic program that
offers a corollary to
the developmental
model; there is re-
sistance to this idea
or we need help
with this project.

The institution is in
the design and con-
ception stages of an
academic program
that offers a corol-
lary to the devel-
opmental model;
we could benefit
from support of the
process.

The institution is in
the process of ap-
proving a minor,

certificate, or other

academic program.
Faculty interest is
increasing, and
student interest is
being developed
through recruitment
strategies.

The institution has
an approved minor,
certificate, major, or
other academic
initiative but stu-
dent involvement in
the program has not
occurred yet or is at
low levels.

The institution has an
approved minor, cer-
tificate, major, or oth-

er academic initiative.

Students are enrolled
in one or more rele-

vant degree programs,

and faculty support is
high.

Notes:
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47.

Inclusive Curriculum: The institution demonstrates commitment to educating and supporting the
full participation and success of a diverse student body as reflected in its curriculum, courses,
textbooks and resources, majors and departments). The curriculum reflects a commitment to di-
versity, inclusion, and equity, that that corresponds with the engagement of students in communi-
ty contexts to address public purposes.

Level 1

Level 2

Level 3

Level 4

Level 5

No centralized in-
stitution wide or
department level
planning or goals
related to curricu-
lum about issues
related to race, eth-
nicity, gender, sys-
temic racism, or
injustice. Commu-
nity members per-
ceive the curricu-
lum as exclusion-
ary of important
voices (curriculum
is predominantly
white, male, etc.).

No centralized in-
stitution wide or
department level
planning or goals
related to curricu-
lum about issues
related to race, sys-
temic racism, and
reparations. Some
faculty or course
syllabi include di-
verse perspectives
as add-ons and in a
tokenized way.

Some signaling
from senior admin-
istration about im-
portance of includ-
ing issues of race,
structural racism.
Efforts to include
issues related to
race, systemic
racism, and repara-
tions are scattered
with some faculty
members who are
taking this serious-

ly.

Senior administra-
tion committed to
including issues of
race, structural
racism in the cur-
riculum. Efforts for
implementation is
issues related to
race, systemic
racism, and repara-
tions in the curricu-
lum are inconsis-
tent across depart-
ments.

A specific set of insti-
tution wide goals,
department level
goals, and curricular
design resources to
support inclusion of
issues related to race,
ethnicity, class, gen-
der, systemic oppres-
sion, and even repara-
tions in the curricu-
lum. Community
members perceive the
curriculum as an in-
clusive and represen-
tative of experiences
of historically and
currently marginal-
ized voices and
epistemologies.

Notes:
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Category 7 — Campus-wide Culture and Infrastructure

48.

Campus-Wide Evidence and Support for Community Engagement: Key stakeholders at our

institution, including faculty and senior academic leaders, understand community engagement as
a high-impact practice for enhancing student learning and/or vital component of student success.
Evidence (i.e., reports, scholarship, and/or assessment) is routinely collected and shared. This
literacy around the practice and its link to positive outcomes (such as retention, critical thinking,
teamwork, thriving, well-being, etc.) enables continued integration with curriculum and campus
life. This translates into structures for faculty engagement and building engaged departments.

Level 1

Level 2

Level 3

Level 4

Level 5

Key stakeholders
are unaware of
high-impact prac-
tices. Related evi-
dence is not shared.
Campus-wide liter-
acy around commu-
nity engagement is
minimal, posing
significant barriers
to further integra-
tion.

Key stakeholders do
not understand
community en-

gagement as a high-
impact practice.

Little evidence is
collected and
shared. Campus-
wide literacy
around community
engagement is low,
posing barriers to
further integration.

A few stakeholders
understand commu-
nity engagement as
a high-impact prac-
tice. Some evidence
is shared (usually
by individual pro-
grams). Campus-
wide literacy
around community
engagement is low,
enabling integration
in some units. Some
faculty are reward-
ed.

Some stakeholders
embrace community
engagement as a
high-impact prac-
tice. Some evidence
is collected and
shared. Campus-
wide literacy and
policies around
community en-
gagement is moder-
ate, enabling inte-
gration in some
units.

Key stakeholders are
champions for com-
munity engagement as
a high-impact prac-
tice. Evidence is rou-
tinely collected and
shared. The literacy
around community
engagement enables
ongoing innovation
and integration. Facul-
ty are incentivized to
do this work.

Notes:

49.

Collaboration Across Campus Units: There is strong, consistent collaboration between the

Bonner Program and the office/department that houses the program and other entities on campus,
including student life/affairs, academic affairs, career services, financial aid, development, the
President’s office, and other major departments.

Level 1

Level 2

Level 3

Level 4

Level 5

Collaboration be-
tween key depart-
ments and offices is
very weak or non-
existent and
presents problems
to the program.

Collaboration be-
tween key depart-
ments and offices is
minimal or only
between a few of
the key departments
and needs to im-
prove.

Collaboration be-

tween key depart-

ments is moderate

and includes most

of the key entities
on campus. Collab-
oration helps shape

the program.

Collaboration be-
tween key depart-
ments is strong and
includes most or all
key entities on
campus. It con-
tributes to a strong
program, including
student develop-
ment, impact, and
infrastructure.

Collaboration be-
tween key depart-
ments is comprehen-
sive and dynamic,
including key entities
on campus in innova-
tive ways that
strengthen student
development, com-
munity impact, and
campus infrastructure.

Notes:
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50.

Awards and Recognition: The institution clearly recognized the contributions and achievements
of students, faculty, and community members involved in service and community engagement,

for example through awards and other recognition initiatives.

Level 1

Level 2

Level 3

Level 4

Level 5

Recognition of stu-
dents, faculty, and
community mem-
bers’ civic work is
very weak or non-

existent.

Recognition of stu-
dents, faculty, and
community mem-
bers’ civic work is

inconsistent or

lacking; one or
more of these con-
stituents does not

have awards.

Recognition of stu-

dents, faculty, and
community mem-
bers’ civic work is
partially in place
but is not very visi-

Recognition of stu-
dents, faculty, and
community mem-
bers’ civic work is

partially visible and

present, including a
formal awards pro-

ble or consistent.

gram.

Recognition of stu-
dents, faculty, and
community members’
civic work is strongly
visible and consistent,
including a formal
awards program and
other public docu-
mentation.

Notes:

51.

Public Relations and Visibility: Community service and engagement is visible and positive in
the institution’s public relations and branding. Related programs and stories (i.e., individuals,

programs, evidence, etc.) receive coverage in major campus publications, including for admis-

sions, marketing, and educational purposes (i.e., strategic plans,
accreditation plans, reports, etc.).

Level 1

Level 2

Level 3

Level 4

Level 5

Public relations
efforts are poor, and
service and com-
munity engagement
receives little posi-
tive coverage.

Public relations
efforts are minimal,
and service and
community en-
gagement receives
minimal coverage.
A few stories can
be found from time
to time.

Public relations
efforts are moder-
ate, and service and
community en-
gagement receives
occasional cover-
age. Stories or men-
tions are found in
alumni and admis-
sions materials.

There are elements
of strong public
relations, and ser-
vice and civic en-
gagement is visible
and positively cov-
ered. Alumni publi-
cations, admissions,
and other units fre-
quently mention
community en-
gagement.

There are highly ef-
fective mechanisms
for public relations,
and service and com-
munity engagement is
highly visible and
regarded in documen-
tation, online, and
practices. Such con-
tent is systematically
part of admissions and
across departments.

Notes:
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52.

Comprehensive Center Web Presence: The Bonner Program and larger center in which is re-
sides has a strong, visible, and comprehensive web presence. The website includes information
for students, faculty, and partner audiences — which reinforces the roles and resources that the
center plays for each of those constituents and exposes them to scholarship and best practices

from the field.

Level 1

Level 2

Level 3

Level 4

Level 5

The Bonner Pro-
gram is not easily
found on the cam-

pus website. The

center does not
have a functional
web presence.

The Bonner Pro-
gram is mentioned
but not fully de-
scribed. The center
has a basic web
presence. From the
homepage, these
links are difficult to
find.

The Bonner Pro-
gram has an effec-
tive web presence.
The center also has

a somewhat com-

prehensive web
presence but does
not address all au-

diences (i.e., faculty
or partners).

The Bonner Pro-
gram has an effec-
tive web presence.
The center also has

a comprehensive

web presence in-

cluding resources
for students, facul-
ty, and partners.

The Bonner Program
has an effective web
presence. The center
also has a comprehen-
sive web presence
including resources
for students, faculty,
and partners. Links to
both can be found on
the campus home-

page.

Notes:

53.

Inclusive Student Support: The institution demonstrates commitment to educating and support-
ing the full participation and success of a diverse members in its centers and activities. Structures
support equity and inclusion. Community engagement moves beyond charity to justice.

Level 1

Level 2

Level 3

Level 4

Level 5

The institution does
not have formal,
visible and func-
tioning support
services for stu-
dents, especially
students of color,
such as centers or
programs where
students can access
culturally sensitive
and relevant re-
sources. Addition-
ally, mainstream
programs and ser-
vices, such as ori-
entation, largely
targeted at students'
who identify as
White.

The institution has
a few informal
support services for
students, especially
students of color,
such as centers or
programs where
students can access
culturally sensitive
and relevant re-
sources. There is
token recognition
of students from
different racial,
ethnic, and reli-
gious backgrounds
in campus-wide
programs and ser-
vices, such as ori-
entation.

The institution has
several formal sup-
port services for
students, especially
students of color,
such as centers or
programs where
students can access
culturally sensitive
and relevant re-
sources. Student-
facing programs
are working to in-
clude and recog-
nize students from
different racial,
ethnic, and reli-
gious backgrounds
in campus-wide
programs and ser-
vices, such as ori-
entation.

The institution has
formal support ser-
vices for most stu-
dents, especially stu-
dents of color with
significant popula-
tions at the school,
such as centers or
programs where stu-
dents can access cul-
turally sensitive and
relevant resources.
Student-facing pro-
grams include and
recognize students
from different racial,
ethnic, and religious
backgrounds in cam-
pus-wide programs
and services, such as
orientation.

The institution has
formal support
services for all stu-
dents, including an
anti-racist and eq-
uity lens, such as
centers or programs
where students can
access culturally
sensitive and rele-
vant resources.
Student-facing
programs support
the full participa-
tion and recogni-
tion of students
from different
racial, ethnic, and
religious back-
grounds in campus-
wide programs and
services, such as
orientation.
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Notes:

54. Appropriate Acknowledgment of History: This institution demonstrates commitment to edu-
cating and supporting the full participation and success of its members and surrounding commu-
nity as reflected in its truthful inquiry and acknowledgment of historical roles, connections with
slavery, classism, or oppression, and/or need for truth and reconciliation.

Level 1 Level 2 Level 3 Level 4 Level 5
The institution has | A few individuals Several individuals | A cross-functional | A cross-functional
not examined its and/or units within | and/units within the | team has been (or team has been (or
historical legacy, the institution have | institution have was) established was) established
including its con- begun to examine | begun to examine | within the institu- | within the institution
nection with slav- | the historical lega- | the historical lega- | tion to examine the | to examine the histor-
ery, racism, or oth- | cy, including its cy, including its historical legacy, ical legacy, including
er forms of oppres- | connection with connection with including its con- its connection with
sion. Moreover, the | slavery, racism, or | slavery, racism, or | nection with slav- slavery, racism, or
institution is other forms of op- | other forms of op- | ery, racism, or oth- | other forms of op-
failing to respond | pression of the in- | pression of the in- | er forms of oppres- | pression of the insti-
appropriately to stitution or its stitution or its sion of the institu- | tution or its members.
calls by its mem- members. The ac- | members. The ac- | tion or its mem- The institution has
bers, such as stu- tions of these indi- | tions of these indi- | bers. The actions of | actively sought to
dents, staff, and/or | viduals and/or viduals and/or units | these individuals, learn from and re-
faculty, to examine | units, however, are | are being met with | units, and team are | spond to this inquiry,
this history and being met with some level of sup- | being met with including in ways that
rectify past resistance. port. support, including | demonstrate its will-
wrongdoing. by senior leaders. ingness to rectify past

Notes:
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55.

Institutional Benchmarking and Policy Review: The institution demonstrates commitment to
educating and supporting the full participation and success of its members and surrounding com-
munity as reflected in its use of related structures, assessment tools, and external reviews. Internal
evaluation and benchmarking tracks progress on issues of equity and impact, including on dimen-
sions of the well-being of the surrounding community.

Level 1

Level 2

Level 3

Level 4

Level 5

The institution has
not examined its
current climate,
policies, and prac-
tices, including
from the point of
view of external
auditors. Moreover,
there have been
clear, visible inci-
dences that suggest
a climate of ten-
sion, intolerance,
racism, bigotry,
and/or other condi-
tions of ongoing
oppression to
members of the
institution's com-
munity and/or its
surrounding com-
munity.

A few actors within
the institution are
or have examined
its current climate,
policies, and prac-
tices, including
from the point of
view of external
auditors. When
there have been
clear, visible inci-
dences that suggest
a climate of ten-
sion, racism, and/or
oppression to
members of the
institution's com-
munity and/or its
surrounding com-
munity, there are
some units that
respond.

Several units/de-
partments within
the institution are
or have examined
its current climate,
policies, and prac-
tices, including
from the point of
view of external
auditors. When
there have been
clear, visible inci-
dences that suggest
a climate of ten-
sion, racism, and/or
oppression to
members of the
institution's com-
munity and/or its
surrounding com-
munity, members
attempt to respond
with campus-wide
actions.

Institutional leader-
ship, including a
multitude of units/
departments, are or
have examined its
current climate,
policies, and prac-
tices, including
from the point of
view of external
auditors. There are
campus-wide ac-
tions to address
incidences of ten-
sion, racism, and/or
oppression, and
these are supported
through the align-
ment of time, re-
sources, and poli-
cies.

Institutional leader-
ship, including a mul-
titude of units/de-
partments, are or have
examined its current
climate, policies, and
practices, including
from the point of
view of external audi-
tors. There are cam-
pus-wide actions to
prevent incidences of
tension, racism, and/
or oppression. The
institution can point
to policies, practices,
education, and other
ongoing activities to
create and sustain a
climate of full partic-
ipation and equity.

Notes:
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