
SO WHAT CAN YOUR PROGRAM DO?

CAPSTONE PROJECTS
H o w  t o  U s e  C a p s t o n e  P r o j e c t s  t o  I n c r e a s e  S t u d e n t  S u c c e s sT h e  B o n n e r  F o u n d a t i o n

A n d  T h e y  B u i l t  C a p a c i t y  t h r o u g h  P r o j e c t s  t h a t  E m p l o y e d  . . .

Get faculty involved! Community partners indicate a desire
for more faculty involvement (Worrall 2007) and students
benefit when their academic interests align with the
community’s needs.
Capstone projects should be conducted at the community
partner where the student has spent most of their time.
These relationships should already be in existence when a
student begins their project.
Emphasize sustainability! How will this project be used
when the student has graduated? 3 years post graduation?
Encourage students to choose a capstone project in a
passion area.
Utilize the Foundation's Capstone curriculum!
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O u r  G r a d u a t e d  S e n i o r s  C o m p l e t e d  C a p s t o n e  P r o j e c t s  t h a t  w e r e  . . .  

SUSTAINABLE
S u s t a i n a b l e  c a p s t o n e  p r o j e c t s  b u i l d
c a p a c i t y  a t  t h e  c o m m u n i t y  p a r t n e r  i n
a  l o n g - t e r m ,  t a n g i b l e  f o r m a t .  I n  a n
i n t e r v i e w  w i t h  a  g r a d u a t e d  s e n i o r ,  t h e
F o u n d a t i o n  l e a r n e d  h o w  p r o u d  a  s t u d e n t
w a s  t o  h a v e  c o n t r i b u t e d  t o  t h e i r
c o m m u n i t y  p a r t n e r ' s  l o n g - t e r m  g r o w t h
" k n o w i n g  t h a t  t h e y ' r e  o n  a  p a t h  t o
i n c r e a s i n g  t h e i r  d i v e r s i t y  e q u i t y ,
i n c l u s i o n  i n i t i a t i v e s  a n d  i m p r o v i n g  t h e i r
p r o g r a m s  a n d  j u s t  l i k e  w o r k i n g  h a r d  t o
l o o k  i n w a r d  a n d  i m p r o v e . "

RELATIONSHIP FOCUSED
R e l a t i o n s h i p  c e n t e r e d  p r o j e c t s  a r e  b u i l t  o n

t r u s t  a n d  m u t u a l  r e s p e c t .  W h e n  t h e  f o u n d a t i o n
e x i s t s  f o r  d e e p  c o l l a b o r a t i o n ,  s t u d e n t s  a r e  a b l e  t o
c l e a r l y  i d e n t i f y  g a p s  i n  s e r v i c e s  a n d  c o n t r i b u t e  t o
t h e i r  c o m m u n i t y  p a r t n e r s  i n  m e a n i n g f u l  w a y s .  O n e

s t u d e n t  b e l i e v e d  t h a t  t h i s  a s p e c t  o f  h e r  c a p s t o n e
e x p e r i e n c e  w a s  k e y  b e c a u s e  " s o  m u c h  o f  [ t h e

p r o j e c t ]  w a s  s i m p l y  s p e n d i n g  t i m e  t h e r e  a n d  t h e
o b s e r v a t i o n s  t h a t  [ s h e ]  w a s  a b l e  t o  h a v e  i n  [ t h e ]

r e l a t i o n s h i p s  t h a t  [ s h e ]  d e v e l o p e d  o v e r  t h e s e  f o u r
y e a r s ,  t h a t  r e a l l y  a i d e d  [ h e r ]  a b i l i t y  t o  s e e  l i k e ,

o k a y ,  w h e r e ' s  t h e  g a p  r i g h t  n o w ? "

STUDENT GROWTH ORIENTED
M e a n i n g f u l  c a p s t o n e  p r o j e c t s  e x i s t  w i t h i n  a  s w e e t  s p o t  o f  a c a d e m i c  p a s s i o n s ,  i d e n t i t y ,
a n d  c o m m u n i t y  e n g a g e m e n t .  W h e n  t h e s e  c o n v e r g e ,  s t u d e n t  g r o w t h  i s  f o s t e r e d .  S t u d e n t s
f r e q u e n t l y  c i t e d  t h e  s k i l l s  a n d  k n o w l e d g e  t h e y  g a i n e d  t h r o u g h  t h e  c a p s t o n e  e x p e r i e n c e  i n
F o u n d a t i o n  i n t e r v i e w s .  G i v e n  t h e  m e s s y  a n d  o f t e n  u n p r e d i c t a b l e  n a t u r e  o f  c o m m u n i t y  e n g a g e d
p r o j e c t s ,  s e v e r a l  s t u d e n t s  c i t e d  t h e i r  i n c r e a s e d  c a p a c i t y  t o  a d a p t  a n d  b e  “ f l e x i b l e  a n d  w o r k
w i t h  t h e  c h a n g e s  t h a t  y o u  h a v e . "  F o r  t h i s  s t u d e n t ,  f l e x i b i l i t y  " h a s  d e f i n i t e l y  b e e n  s o m e t h i n g
t h a t  [ s h e  d i d n ' t  t h i n k ]  w a s  a  s t r e n g t h  p r i o r ,  b u t  i s  s l o w l y  b e c o m i n g  a  s t r e n g t h  o f  [ h e r s ] . "

https://bonner.mn.co/courses/3113881/content


LET'S TAKE A DEEPER LOOK
The Capstone Project is meant to serve as a mutually beneficial capacity
building project between the Bonner student, university, and community
partner. By contributing to their community partner through capacity
building projects, students have the opportunity to expand their knowledge,
contribute to the growth of their community partner, and in turn, strengthen
the ties between the university and the community. 

By facilitating Capstone Projects, a high-impact practice, across the network,
the Bonner Program is contributing to student success by heeding George
Kuh’s finding that the completion of two high impact experiences during a
student’s tenure at a university contributes to “a students retention and
student engagement” (2008). But, to create a fully transformative framework
for the capstone experience, “service learning needs to align university goals
with community goals” (Verjee 2010). This requires deep engagement from
the community partner and student, something that came up repeatedly
during interviews the Foundation held with seniors who had completed
capstone projects. See the text box on the right for a deeper explanation and
refer to the recommendations on the previous page for ways to achieve this
goal on your campus.

Bonners, students with a prolonged relationship to their community partner,
have the ability to increase the capacity of their community partner through
their capstone experience in the form of sustainable programming and
development. By creating programs and resources that do not require
significant amounts of upkeep from the community partner once the student
has graduated, the ability for a community partner to maintain their
relationship with the university and take on more students for future service-
learning experiences in the future is expanded (Littlepage et al. 2012). Several
students in the Network have already indicated that their capstone projects
are sustainable. These projects serve as a model for transformative service-
learning  and can be categorized as a high impact practice.

By centering relationships, sustainability, and student growth in the capstone
project process, Bonner Programs across the network can enhance student
success.
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B o n n e r  S t u d e n t  a n d  t h e i r
C a p s t o n e  E x p e r i e n c e

 

They introduced themselves as
an intern at their community
partner at the start of our
interview. The graduated senior
explained that they viewed
themselves as a part of their
community based organization's
team, a relationship too
developed for the term,
"volunteer." They had spent their
entire career as a Bonner at the
same service site. Invested in the
mission of the organization and
committed to supporting the staff
at the non-profit, they drew from
their classroom experiences in
HR and social justice values to
gather literature and research
practices that could contribute to
the diversity, equity, and
inclusion at their service site.
When asked about their process
for their capstone project, they
emphasized the importance of
the sustained relationship they
had created with their
community partner prior to
beginning their capstone.
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Fortunately I had the
benefit of time. My

community partner and
I had established a

trusting relationship ...
all those experiences

leading up to my final
project [made it] so they

were on board right
away
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